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FOREWORD 

 
Literacy is a key life skill. In order to engage with and make sense of the world around us we need to have 
an understanding of the written word, be able to interpret what has been written or said. We need to be able 
to communicate accurately and fluently. 
 
Literacy development is a key national and international priority. The Scottish Government’s Literacy Action 
Plan was published in October 2010.  It states that, “our overarching vision is…to raise standards of literacy 
for all from the early years to adulthood.”  
 
Language and literacy are of personal, social and economic importance. Our ability to use language lies at 
the centre of the development and expression of our emotions, our thinking, our learning and our sense of 
personal identity. Language is itself a key aspect of our culture. 
 
Literacy, unlocks access to the wider curriculum. Being literate increases opportunities for the individual in 
all aspects of life, lays the foundations for lifelong learning and work, and contributes strongly to the 
development of all four capacities of Curriculum for Excellence.  
(Building the Curriculum 1) 
 
The development of literacy skills – whether English, Gàidhlig, or for children and young people who need 
additional support, are fundamental to all areas of learning. 
 
Colleagues working across the department, schools and early years centres, will already be playing a key 
part in raising standards of literacy in Comhairle nan Eilean Siar.  This strategy will support you in making 
further progress towards ensuring the literacy skills of children and young people in the Western Isles 
enable them to engage fully and confidently with modern society and the workplace. 
 
Schools are encouraged to appoint members of staff who will take a lead for Literacy. This is important in 
order for us as an authority to identify best practice and identify schools and individual teachers that are 
successful in raising attainment. 
 
The publication of this new strategy represents a key initiative in our drive to promote achievement and 
educational attainment in Literacy.  I commend it to you as a tool for planning and review.   
 
I would like also to thank all colleagues who have been involved in its formulation and publication. 
 
 
 
 
Peter Carpenter 
Director of Education and Children's Services 
November 2013 
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1. INTRODUCTION  
 

What is literacy and why does it matter?  
 
Literacy is defined in Curriculum for Excellence, as “the set of skills which allows an 
individual to engage fully in society and in learning, through the different forms of 
language, and the range of texts, which society values and finds useful.” 
 
“Language and literacy are of personal, social and economic importance.  Our ability to 
use language lies at the centre of the development and expression of our emotions, our 
thinking, our learning and our sense of personal identity. 

 
 (Curriculum for Excellence, Literacy and English, Principles and Practice, 2009) 

 
Poor literacy has negative effects on the life chances and achievement of children and young 
people.  Children need to move beyond a basic level of literacy in order that they can fully 
engage with modern society and the workplace.   
 
“A focus for local authorities should be to ensure that best practice is shared in order 
to develop consistent, effective, multi-agency strategies that meet the emotional as well 
as the literacy needs of children in their care.” 

(Literacy Commission Report, 2009) 
 
“Literacy is about more than reading and writing - it is about how we communicate in 
society.  It is about social practices and relationships, about knowledge, language and 
culture.  Literacy … finds its place in our lives alongside other ways of communicating.  
Indeed, literacy itself takes many forms on paper: on the computer screen, on TV, on 
posters and signs.  Those who use literacy take it for granted – but those who cannot 
use it are excluded from much communication in today’s world.  Indeed, it is the 
excluded who can best appreciate the notion of ‘literacy as freedom’.” 
(UNESCO, Statement for the United Nations Literacy Decade, 2003-2012) 
 
“Digital media in literacy continues its rise in importance as a key skill in every 
discipline and profession.” 

(The Horizon Report, 2012) 
 

Literacy, alongside numeracy and health and wellbeing, sits at the heart of Curriculum for 
Excellence, as the knowledge, skills and attributes which equip children and young people for 
learning, life and work. 
 
This strategy paper relates to the development of both English and Gàidhlig literacy skills 
within English and Gàidhlig settings as appropriate. 
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2. OVERARCHING AIMS 

 
The literacy strategy sets the context for: 
 

• improving levels of literacy and attainment in language; 

• ensuring all children and young people experience a curriculum which is rich in good literacy 
experiences and opportunities which promote better outcomes for children and young people; 

• promoting partnership with parents/carers and other agencies in order to maximise shared 
knowledge and available resources; 

• promoting early literacy skills; 

• supporting the provision of early evidence-based intervention for literacy difficulties; 

• ensuring a confident and effective workforce by building the capacity of all staff across sectors to 
develop appropriate skills and knowledge; 

 

 
3. ROLES AND RESPONSIBILITIES – LOCAL AUTHORITY 

 

The Director and officers within the Education and Children’s Services Department, working with head 
teachers and school staff have a role in: 
 

• promoting a shared vision so that there is a common aim for all; 

• ensuring the implementation of the literacy strategy;  

• promoting specific developments, within the overall framework of this strategy;  

• fulfilling responsibilities in line with the requirements of the national literacy strategy; 

• promoting awareness of the importance of the development of literacy skills,  

• involving children, young people and their parents/carers, in developments relating to the literacy 
strategy; 

• providing Continuing Professional Development (CPD) programmes to enable staff to deliver the 
outcomes set out in the strategy; 

• promoting partnership working with parents/carers and providing information to enable them to 
support their children’s literacy development; 

• ensuring that children and young people, who face barriers to acquiring literacy skills are identified, 
so that targeted support can be provided at the earliest possible point (early intervention); 

• securing a range of services and maximising resources to support the development of literacy skills; 

• monitoring the attainment in literacy of all children and young people to identify trends and take 
appropriate action to secure the best possible outcomes for all learners; 

• promoting partnership working with other agencies to ensure that the full range of expertise can be 
made available to support learners who experience difficulties acquiring literacy skills. 

 
Early Years and Pre-School 
 
This strategy recognises the crucial role of national guidelines of Pre-Birth to Three and Curriculum for 
Excellence in securing strong foundations for young children’s literacy development. 
 
Development background 
 
A wide variety of factors support the emergence of literacy in young children: 
 

• the early learning environment for babies and young children plays a crucial role in laying the 
foundations for literacy; 

• there are strong links between oral language development and literacy development; 

• for babies and young children, all learning takes place in a social context.  Parents/Carers and 
families play a vital role in the development of early literacy skills, through their early interactions 
with their children from birth when talking, playing and reading; 

• babies and young children learn very rapidly.  By age 5, the different parts of the brain involved in 
language and literacy are becoming organised and connected.  Experience of print, vocabulary and 
language ability, knowledge of sounds and real world knowledge mutually reinforce each other; 

• children arrive in early years establishments with widely varying levels of language and vocabulary, 
world knowledge and prior exposure to literacy and reading; 



CMD07106 

Literacy Strategy  0-18 – November 2013 

6 

 

• the provision of high quality experiences, delivered by well qualified staff, is crucial in bridging the 
gap, as poor language at school entry can begin a downward spiral of poor literacy and 
achievement; 

• the transmission of values and beliefs about literacy plays a key motivational role for young 
learners.  It is therefore essential that, alongside parents/carers, early years staff place a high value 
on literacy and have positive aspirations for all children. 

 
0-3 age group 

 
Partners play a vital role in the 0-3 age group in supporting the development of babies and young 
children.  For this age group, effective collaboration and communication between all partners within the 
Getting It Right framework and Pre-Birth to Three guidance is essential, and needs to focus on the 
provision of positive outcomes for children.  
 
As many children do not attend a childcare setting under the age of 3, their main support link will be to 
services within the NHS.  Provision for parents/carers looking for childcare for their children under the 
age of 3 is varied and can include childminders and private and local authority nurseries. Parant is 
Pàiste and Parent and Toddler groups are also available in some areas. All staff within childcare 
centres have a responsibility for ensuring a rich environment to support the development of early 
literacy skills. 

 
• Integrated Children’s Services (ICS) can provide coordinated interventions for children and families, 

including advice regarding early play and learning experiences as well as supportive parenting 
practices. 

• The Area Principal Teachers of Learning Support provide support and advice for families and 
establishments from birth where appropriate. 

• The Psychological Service and Area PTLSs provide advice, assessment and training support to 
early years establishments and parents/carers.   

• All partners have a common understanding of the factors that promote early literacy development, 
and a shared commitment to the promotion of such factors within their own discipline/framework. 

 
3-5 age group 

 
Managers of partner providers, heads of centres and primary head teachers have overall responsibility, 
supported by services within education and children’s services, for the delivery of an effective early 
years curriculum within the Curriculum for Excellence framework.  All staff have the responsibility for 
ensuring the environment is rich in literacy experiences and that opportunities are well planned and of a 
high standard. 
 

• Management will identify a Literacy Co-ordinator who will lead and give guidance to staff. 

• Management will ensure appropriate and relevant CPD opportunities are available for all staff to 
ensure that they are knowledgeable and skilled in the delivery of effective literacy experiences.  

• Literacy opportunities will be firmly embedded in children’s play experiences to facilitate optimum 
learning. 

• There will be a focus on the development of vocabulary and language, and phonological skills, 
especially for those with identified needs. 

• Staff will focus on assessment and gathering evidence on individual children to track their progress 
in literacy. 

• Establishments will use a range of approaches and resources to encourage and advise 
parents/carers as to how to engage with their children in ways that develop language and pre-
literacy skills. 

• Establishments, in working with other colleagues, will develop ways of supporting and advising 
parents/carers who have poor literacy skills. 

• Within the GIRFEC agenda and using staged assessment and intervention, staff will liaise with all 
agencies to identify and support children who need additional support. 
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Support for Learning Teachers 

 

• Area PTLS provide support and advice to families of children with additional support needs. 

• This support continues when the child moves to nursery and includes advising nursery staff on 

appropriate interventions to support children’s literacy. 

• On transition to P1, relevant information and advice on individual children is shared with primary 
schools. Where appropriate, enhanced transitions may be put in place. 

 

 
Transition 

 
In order to ensure continuity and progression in children’s literacy learning, it is crucial that information 
passed on from early years establishments, to primary schools, can be used to ensure a clear starting point 
for next steps. 
 

• Early years establishments will have rigorous assessment approaches for gathering information on 
children’s literacy learning skills. 

• Early years establishments will provide information to primary 1 teachers through the transition profile 
that gives clear, concise and purposeful information regarding children’s pre and early literacy skills. 

• Primary one teachers will use information provided by early years establishments on individual 
children’s early literacy development to inform next steps in their literacy learning. 

• Partners will be involved in multi-agency information sharing and planning for the transitions for 
individual children with additional support needs.  Parents/carers will be centrally involved in this 
process. 

 

 
4. ROLES AND RESPONSIBILITIES:  SCHOOLS 

 
Learning communities should continue to build capacity through liaison processes and working groups 
to ensure cohesion and consistency of approach to the development of literacy. 

 
 

Primary school aged children 
 
School Managers will: 

• identify a member of staff with lead responsibility for literacy;  

• ensure that developing literacy is a priority in Improvement Plans, forward plans; 

• ensure appropriate and relevant CPD opportunities are available for all staff;  

• adopt a range of approaches to monitor and evaluate the provision of literacy; 

• develop models of sharing good practice throughout the school and within the learning community; 

• ensure, in collaboration with the Learning Community Principal, there is a common understanding of 
standards across the learning community. 

 

 
The Role of the Class Teacher 
 
Developing literacy skills is the core business of primary schools and underpins all learning, therefore all 
teachers are leaders in literacy and must: 
 

• ensure the development of literacy is carefully planned, indicating clear learning intentions and 
assessment focus to meet the needs of all learners; 

• give learners opportunities to experience a range of learning and teaching strategies including 
collaborative and active learning and the use of Information and Communications Technology (ICT); 

• plan for a range of assessment activities that allow children to demonstrate their learning in different 
contexts; 
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• maintain effective records of the ongoing assessment activities and observations in order to track 
pupil attainment; 

• gather appropriate evidence (ref: Appendix 3-5 Significant Aspects of Learning draft), to endorse 
professional judgement in each aspect of literacy across the breadth, challenge and application of 
learning; 

• demonstrate progress in critical literacy in each child, moving from dealing with straightforward 
information towards analysing, evaluating and being aware of the trust they should place on 
evidence; 

• use assessment information to inform next steps in planning and reporting on progress. 

 

 
The Role of the Support for Learning Teacher 

 
CNES operates a system of staged assessment and intervention throughout all the pre-school 
establishments and schools, in order to meet the additional support needs of children and young people 
from 3-18. The annual ASN Audit is used to allocate staffing and resources to schools to meet the 
needs within each pre-school/school. Support for Learning teachers support individual children, young 
people and schools to ensure access to the curriculum and the removal of barriers to learning. 
 
Support for Learning Teachers fulfil the six Support for Learning roles: 
 

• providing advice to schools on appropriate intervention strategies and a range of available 
resources, including  IT,  to help meet pupils’ needs and promote greater access to the curriculum; 

• direct teaching of individual pupils and small groups, using focused educational programmes to 
develop and sustain literacy skills; 

• working in partnership with class teachers to promote inclusion and, through differentiation of 
materials and methods, support the learning of all children; 

• providing a range of specialist services including assessment, liaison with Psychological Services 
and other agencies and supporting pupils across major transitions; 

• being involved in partnership with schools in developing and supporting curricular initiatives aimed 
at improving literacy. 

• delivering relevant staff development activities in schools. 

 

 
Transition – primary to secondary 

 
It is essential that all relevant information about literacy is shared with the secondary school in a useful 
and effective way.  It is also important that all those involved have a clear understanding of how they 
deliver literacy and a shared understanding of standards.   
 
This could be achieved through: 
 

• secondary staff exploring opportunities for team teaching in primary schools (and vice versa) to 
develop an understanding of methodology being used in the different sectors; 

• common approaches to teaching and learning, e.g. common correction codes, use of the same 
self/peer-assessment methods, writing of different genre etc.; 

• ongoing outreach and in-reach programmes for learners across the sectors; 

• detailed profiling from primary to secondary, which includes all aspects of literacy as well as 
achievements and learning needs, with regard to which experiences and outcomes have and have 
not been met. 

 

 
Secondary school aged children and young people   

 
The Head teacher will: 

• identify a member of SMT with lead responsibility for Literacy;   

• provide clear direction to staff; 

• identify priorities in working towards full implementation of ‘Literacy across Learning’; 

• identify a literacy co-ordinator as a practitioner who will lead others to ensure quality provision to 
learners; 
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• support the co-ordinator in audit, improvement planning and self-evaluation; 

• ensure the commitment of all staff in addressing literacy learning experiences in their courses; 

• adopt a range of approaches to monitoring and evaluating provision; 

• support staff in the provision of quality CPD and facilitate dissemination of good practice. 

 

 
The Role of the Literacy Co-ordinator 

  
The development and promotion of literacy is identified as a key responsibility for all teachers within the 
broad framework of Curriculum for Excellence. The role of the Literacy Co-ordinator must complement 
this general responsibility. The Co-ordinator will demonstrate an enthusiasm for the promotion of 
literacy in learning and have the commitment to support colleagues in ensuring that all learners and 
young people achieve positive literacy outcomes. Where possible, time should be identified across the 
school year to support the work being done by the Co-ordinator. 
  
The Literacy Co-ordinator can undertake a number of tasks to support the development of literacy. 
These may include some or all of the following: 
 

• work closely with the Head Teacher to plan for implementation;  

• coordinate the development of a school position statement for literacy, which takes account of 
national and local authority guidelines;  

• liaise with colleagues to identify current provision within the establishment;  

• broaden their own CPD by attending local and national events;  

• disseminate their learning by organising and leading CPD events within the establishments or, on 
occasion across the Learning Community;  

• facilitate the sharing of good practice across departments and sectors;  

• contribute to whole school improvement planning and self-evaluation processes.  

 

 
The Role of Heads of Department/Faculty Principal Teachers 
 
All subject leaders will understand that: 

• literacy skills need to be addressed consistently and systematically across the curriculum; 

• there should be a coherent approach to the development of literacy skills; 

• there should be an audit of literacy outcomes and experiences, and these should be identified in 
the course programmes for the subject; 

• departmental self-evaluation, using ‘How Good Is Our School’, will assist departments in ensuring 
that learners are consolidating their literacy skills. 

 

 
The Role of Class Teachers 
 
The development of more complex language skills underpins the ability to refine higher order thinking 
skills.  The two are interlinked.  Listening and talking in groups helps young people to articulate their 
ideas and have them subject to scrutiny and challenge by others.  The writing process helps children 
and young people to set out, sequence, prioritise and order their ideas.  Teachers are aware of this 
importance in the teaching and learning in their lessons, and should take this further to consider 
broadening the variety of resources which can support literacy development.   
 
In reflecting on their practice, teachers will understand the importance of: 
• collaborative and active learning to allow pupils to explore ideas and develop their thinking; 

• learning being supported by good literacy skills (and the opposite is true, poor literacy skills impede 
learning); 

• developing literacy skills as a shared responsibility, and that collaborative planning will improve the 
delivery; 

• including a range of media which learners will access and will impact on their literacy development; 

• supporting the development of literacy through ICT which can help in a number of ways, including: 
encouraging learners to engage with text; presenting and organising information; developing 
communication skills; developing media literacy; 
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• all teachers working with pupil support colleagues to ensure the needs of all learners are met; 

• maintaining pupil profiles. 
 
 

The Role of Support for Learning 
 
Support for Learning staff can perform a crucial role in identifying the needs of learners and having 
plans in place to ensure literacy development is coherent across all areas.  This can be managed by: 
 

• consulting with managers and teachers to plan and resource learning strategies to meet learners’ 
needs; 

• encouraging differentiation and the use of ICT; 

• ensuring information on pupil progress is disseminated, including to parents/carers; 

• sharing responsibility for classroom practice with teachers, including supporting individuals and 
groups; 

• sharing learning and teaching approaches and strategies with colleagues; 

• direct teaching of specific programmes to learners; 

• being involved in CPD, both participation and delivery to staff; 

• involving, where necessary, the range of specialist services to agree a Child’s Plan, an Individual 
Education Plan (IEP), or Co-ordinated Support Plan (CSP). 

 

 
The Role of the School Library/School Librarian 
 
Learners already associate the school library with developing their reading skills. The school librarian 
has an important role to play in: 
 

• providing a stimulating environment with which learners will engage; 

• promoting reading for enjoyment, including inviting visiting authors and arranging video 
conferences with authors; 

• providing a wide variety of texts and resources, including ICT to encourage skills in using these in a 
discerning way; 

• working with teaching colleagues to provide cross-curricular critical skills programmes. 
 
 

Transitions – Secondary to Employment/Further Education 
 
It is also important to ensure careful profiling for learners who are making the transition from school to 
post-school provision.  This is particularly necessary for those who have identified literacy needs; these 
young people need to be supported by the relevant adult education sector. 
 
The following list includes those who may be involved in such transition. 
 

• Parents/carers. 

• Pupil Support staff. 

• Relevant SMT with responsibility for S4/5/6. 

• Include Us, Extended Learning 

• Skills Development Scotland. 

• More Choices More Chances Co-ordinator. 

• Partners such as Lews Castle College, UHI 

• Local employers. 

 
Increasingly, schools are measured, as much by the sustained positive destination statistics of learners as 
by attainment in SQA examinations.  It is important to monitor that those who have left school are 
supported and, indeed, in positive destinations through the School Leavers’ Destination Report, which is 
ultimately passed to the Scottish Government.  
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5. THE IMPORTANCE OF PARTNERSHIP WORKING 
 

The development of strong literacy skills is crucial to inclusion and lifelong learning.  Managers and 
practitioners, therefore, need to apply the principles of the GIRFEC framework. This is important in 
order to work towards successful transition from one sector/stage to another, particularly when 
considering post-school opportunities.  At all levels we need to engage with partners and other agencies 
to ensure appropriate provision for all learners.   
 
Partnership working is key to the success of GIRFEC.  There are a range of partners who may be 
involved at any time. 
 

• Parents/Carers. 

• Public Health Nurses/School Nurses. 

• Home/School Partnership Workers. 

• School Support Assistants. 

• Speech and Language Therapists. 

• Psychological Services. 

• Integrated Children’s Services. 

• Social Work Resources. 

• Voluntary Sector 

 

 

6. EVALUATING IMPACT OF THE STRATEGY 
 

The impact of the literacy strategy will be evaluated in the following ways: 
 

• an annual analysis of PiE standardised assessments will identify trends in attainment. 

• a range of performance information e.g. National Qualifications data, will be routinely reviewed in 
order to identify improvements and development needs in literacy. 

• Scottish Survey of Literacy and Numeracy (SSLN) will allow the Government to monitor the 
progress of learners’ skills over time at national level at key points in primary and secondary 
schooling (P4, P7 and S2). It will be important to carry out a comparison between the national 
picture and that of Comhairle nan Eilean Siar.  

• QIOs and Early Years staff will oversee the delivery of the actions contained within this plan. 

• Feedback from Her Majesty’s Inspectorate (HMI) outcomes from school Assisted Self Evaluations 
will provide information on the impact of the strategy. 

• monitoring of CNES HM Inspection reports will be carried out to help identify trends and effective 
practice in improving the literacy skills of learners. 
 

 
7. RESEARCH AND BIBLIOGRAPHY 
 

This bibliography signposts readers to background information, research and advice in this area.  It is 
not a comprehensive review. 
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APPENDIX 1:  Considerations regarding the needs of particular groups of 
learners  
 
 

• Learners with an Autistic Spectrum Disorder (ASD) – may require help with structuring 

narratives; interpreting figurative or inferential language; need more emphasis placed on 

functional writing; use of social stories to aid comprehension. 

 

• Learners with Downs Syndrome – will benefit from a sight reading approach which makes 

full use of the learners’ strengths as visual learners to help them learn more successfully. 

 

• Learners with Dyslexia – see Dyslexia Scotland’s toolkit for staff.  

http://www.dyslexiascotland.org.uk/assessing-dyslexia-toolkit   

 

• Learners with English for Speakers of Other Languages (ESOL) – benefit greatly from a 

highly visual approach and the use of a dual language dictionary. 

 

• Learners with a Hearing Impairment (HI) – require more concrete materials, reinforcement 

of vocabulary, e.g. tenses and word endings may be missed out because they have not 

been heard. 

 

• Learners with severe and complex learning difficulties who are unable to learn to read – 

can find interest and enjoyment in a sensory approach to literacy. 

 

• Learners with a specific language difficulty – benefit from spelling support strategies and 

specific arrangements, including the use of a word processing package for written work, 

reader/scribe. 

 

• Learners with speech and language difficulties – all staff should adopt the recommended 

strategies put forward by the speech and language therapist.   

 

• Learners with a Visual Impairment (VI) – require more concrete materials for literacy; 

require very clear presentation of materials, e.g. large print, specific font, use of technical 

equipment. 

 
1. Range of Specialist Assessment Arrangements 
 

• Use of ICT. 

• Use of reader and/or scribe. 

• Access to dual language dictionary. 

• Use of signs. 

• Additional time. 

• Opportunities for breaks during assessments. 

• Decision to use alternative system(s) of assessment. 
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APPENDIX 2:  Literacy Capacities (Learning and Teaching Scotland, 2001) 
 

Successful literate learners who can: 

• think creatively and independently; 
• communicate in different ways for different 

purposes and audiences; 
• use technology for learning; 
• use multimodal texts; 
• link and apply learning in different situations – 

talking and listening, reading and writing and by 

using literacy skills across learning; 
• select information from a variety of sources and 

use a variety of research skills; 
• develop a good knowledge of strategies to help 

them tackle problems, e.g. reading unfamiliar 

texts; 
• recognise and describe types of texts and their 

purposes; 
• read for a variety of purposes; 
• explore the richness and diversity of language and 

how it can contribute to their creativity; 
• be motivated to engage with a variety of texts 

that are relevant to and are in their everyday 

lives; 
• actively seek ways of improving their literacy 

skills. 

 Confident literate individuals who can: 

• communicate confidently in a wide range of 

contexts; 
• demonstrate good listening skills and respond 

appropriately to others; 
• have a well developed vocabulary and understand 

the power of language; 
• be critical thinkers who can recognise when they 

are being influenced and can justify their own 

point of view; 
• use feedback to improve; 
• express feelings and opinions confidently; 
• see the relevance of literacy skills in their 

everyday experience and use skills, e.g. in 

organising themselves; 
• confidently select texts and evaluate how well 

they met their needs; 
• relate to others through what they have listened 

to, watched and read; 
• use literacy skills to help them make decisions 

and weigh up the pros and cons of courses of 

action; 
• understand and analyse a range of texts; 
• appreciate what is unique and special about their 

own and other languages  
 

To enable our young people to become …. 
 

Responsible literate citizens who can: 

• develop knowledge of Scotland’s place in the 

world by interacting with a variety of texts; 

• avoid plagiarism and acknowledge their sources; 

• interpret and evaluate information to help make 

decisions; 

• support others with their learning, e.g. through 

paired reading and writing partners; 

• think metacognitively; 

• appreciate that people communicate in different 

ways;  

• remain open and responsive to ideas of others 

and respect others’ opinions; 

• participate in activities in their own place of 

learning and beyond, e.g. using literacy to effect 

change;  

• act as model communicators to others in and 

beyond their place of learning; 

• use language to help them develop understanding 

of themselves and others in historical and 

cultural contexts. 

 Effective literate contributors who can: 

• create and develop lines of argument and 

discussion; 

• use communication to build relationships; 

• take an active part in group discussions; 

• bring the benefit of a wide range of their own 

learning experiences to lessons; 

• build on ideas and opinions of others; 

• share their interpretations of, and opinions on 

texts; 

• offer alternative viewpoints in an appropriate 

way; 

• give constructive, thoughtful feedback to others; 

• recognise when others need help, e.g. to 

participate in discussions; 

• explain to others the different strategies they 

use to make meaning from texts; 

• follow a train of thought through to a conclusion; 

• understand and analyse a range of texts. 
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APPENDIX 3:  READING – Significant aspects of learning 
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APPENDIX 4:  WRITING - Significant aspects of learning 
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APPENDIX 5:  LISTENING AND TALKING - Significant aspects of learning 

 
 


